Staff Fellowship at Robert Gordon's College, Aberdeen, Scotland
5th June – 12th July

Preface:
I am so grateful to have been given this wonderful opportunity to be a recipient of the GAIL Fellowship
from Kristin School in New Zealand. To be able to travel to such a prestigious school as Robert Gordon
College in Scotland to explore their amazing Duke of Edinburgh program was an opportunity that not
many teachers are given. I have been blessed to have met so many staff who are passionate about the
program and who were willing to share their knowledge and passion with me. From the moment I
conceived the idea of applying for the scholarship I received nothing but support from my principal Tim
Oughton and my colleagues. For this I am truly appreciative. To be able to travel to the other side of the
world in a quest to explore something that you are passionate about and to share your findings with
likeminded people is an opportunity not to be missed.

Purpose:
The purpose of my scholarship was to find out what beneficial lessons could be learnt from Robert
Gordon College (RGC) on how they run their Duke of Edinburgh program, for all the GAIL Schools.
What systems could be put in place to encourage other GAIL schools to run their own Duke of
Edinburgh program? If there was stronger collaboration amongst the GAIL schools who already
currently run the Duke of Edinburgh program, would it be viable to set up a yearly exchange where a
GAIL school would host a gold Duke of Edinburgh exchange and adventurous journey for the GAIL
schools? During my time at RGC I would also get the opportunity to communicate with other GAIL
coordinators, to explore their interest in setting up an exchange program. If it went ahead this would
mean that the gold level students would have an opportunity to complete their gold adventurous journey
in another country. This would align well with the goals of GAIL schools of “fostering an understanding of
intimacy and authentic friendships across the global alliance for the teachers and the students.” If there
was the interest for the exchange then there would be the added benefit of staff and students being
“engaged in a genuine partnership of trust, sharing and cooperation” through their passion for the
outdoors. This would also allow for even tighter connectedness between the eight schools. If the interest
is there then my thoughts would be to put together a proposal that the host school for the yearly GAIL
conference also host an exchange program for the gold students at the same time as the conference.
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Keeping in mind that “the Global Alliance seeks to establish a framework that would encourage student
exchanges”. I also want to demonstrate that the Duke of Edinburgh philosophy is very closely aligned to
the GAIL schools philosophy. Therefore perhaps all GAIL schools should be encouraged to run the
Duke of Edinburgh award.



Duke of Edinburgh Award:
For those of you unfamiliar with the award below is a brief summary of what the award is: (note: more
information can be found at: http://www.dofe.org )
"The Award equips young people for life and work. Not all learning happens in the classroom. Young
people need experiences outside the classroom to become committed, responsible and fulfilled citizens
of the world. The Duke of Edinburgh’s International Award is available to all 1424 year olds and is the
world’s leading youth achievement award. It equips all young people for life regardless of their
background, culture, physical ability, skills and interests. Doing the Award is a personal challenge and
not a competition against others; it pushes young people to their personal limits and recognises their
achievements consistently. Since its launch 60 years ago, the Award has inspired millions of young
people to transform their lives. Through non formal education, the Award can play a critical role in a
young person’s personal development." The award has three levels Bronze, Silver and Gold. At each
level the students need to complete four sections: Adventurous journey, Skill, Physical and Service.
The aim of the Adventurous Journey Section is to encourage a spirit of adventure and discovery. The
journey should also encourage young people to develop an awareness of the environment and the
importance of protecting it. Adventurous Journeys are undertaken on foot, bicycle, on horseback, in
canoes etc. Students are required to plan, train for and undertake in small groups, a journey which
should involve travel by personal effort with a clearly defined purpose.

(Kristin Silver Duke of Edinburgh students at Lake Waikaremoana)
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The skill section encourages the development of personal interests and practical skills of a nonphysical
nature. Students need to learn a new skill and show regular commitment to this new skill by completing
a set number of hours each week learning the skill. Skills can vary vastly from agriculture, knitting, first
aid, learning to play the guitar etc. Many students take full advantage of the clubs and skills offered
within the school to complete this section.
The physical section is to encourage physical recreation and improvements of performance in a physical
activity. Students select a physical activity and participate in it regularly for a minimum of an hour per
week over a set number of months depending on what level the student is at. Most students at Kristin
are already involved in some type of regular physical activity to this is an easy section for them to
transfer what they are already doing.
The aim of the Service Section is to give useful service to others. It is designed to develop a sense of
community service and a feeling of responsibility to others. The emphasis is on giving regular
commitment to the service activity rather than in a short concentrated time period. In this way, it is hoped
that participants will be introduced to a lifetime role of community involvement and voluntary service.
Students can complete their service in the school setting or outside of school in the community. This can
range from being a school librarian to volunteering at a rest home.

Comparison:
Below is a comparison of the common framework with which the GAIL schools have agreed to and the
philosophy of the Duke of Edinburgh Award. The similarities are striking.

Comparison of Gail Schools Principles and the Duke of Edinburgh
Philosophy

Philosophy
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GAIL Schools

Duke of Edinburgh

At the core, GAIL member schools should
espouse and practise similar principles and ideals
of education. These have as their fundamental
objective the full and individual development of
every student into a whole person; that is the
simultaneous realisation of the aspirations
academic, physical, cultural and spiritual – of
every member of the community, both male and
female

Duke of Edinburgh award aims to help develop –
∙ Selfbelief and selfconfidence
∙ A positive and realistic selfimage – they will know
and accept their own strengths and weaknesses,
and be more aware of their own potential.
∙ An independent and selfmotivating attitude.
∙ A sense of responsibility to others.
∙ A connection to the broader society.
∙ New or improved interests, skills and abilities.
∙ A willingness to try new things.
∙ New friendships and relationships with their peers
and older people.
∙The ability to make a plan and then make their plan
happen.
∙Lifelong interests.
∙Team skills.
∙Life skills – negotiation, research, communication,
problem solving, presentation skills.
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Global
perspective

Students should learn to appreciate and value
cultures, religions and languages other than their
own and see themselves as genuinely
international citizens. Our aim must be to prepare
young people for tomorrow’s world, not
yesterday’s.

The Award, a nonformal education framework,
plays a vital role in helping to address the
challenges young people face on a global scale. It
can empower socially excluded young people,
reconnecting them with their communities and
enabling them to meet people from different
backgrounds. With the right skills and educational
tools young people increase their potential to act as
agents of peace, preventing crises and reducing
violence and crime.

Education

To enable young people and staff, representing
some degree of the world’s diversity, to have
experiences of living and working together in
pursuit of a genuinely global perspective and the
development of global mindedness. They have
the opportunity to learn from others but also to
see their own culture for what it is – for it is only
when we are amongst those who are different
from us that we see ourselves (our own values,
beliefs and assumptions) for what they are. Our
shared approach to education is holistic,
challenging, experiential and engaging. We
deliberately offer opportunities for young people
and staff alike to show initiative and to develop
selfdiscipline. We embrace the outdoors as a
significant resource for learning and personal
development. Our educational philosophy
acknowledges that opportunities to develop
deeper understandings of leadership through
service are crucial if our school communities are
to be relevant and future focused.

The four sections provide a framework to encourage
physical activity, mental challenge, individual
perseverance, teamwork and interaction with other
people.
By the end of the award a young person may have
new or improved interests, skills and abilities.

Service

In striving to achieve balance between
selfimprovement and selfsacrifice in the
interests of others, GAIL member schools should
develop in their student’s qualities of skill and
care. They should educate their students in the
concept and practice of service to those in need
in their local communities and in projects further
afield.
At the same time all students, during their school
career, should be involved in service to the wider
community and those in need beyond the school.
GAIL member schools should also demonstrate
an active concern for the natural environment,
appreciating proven environmental problems and
playing a part in tackling these.

The aim of the Service Section is to give useful
service to others. It is designed to develop a sense
of community service and a feeling of responsibility
to others. The emphasis is on giving regular
commitment to the service activity rather than in a
short concentrated time period. In this way, it is
hoped that participants will be introduced to a
lifetime role of community involvement and voluntary
service.

Challenge

GAIL member schools are committed to train their
students in the appreciation of physical health
and moral fortitude through the challenge and
adventure of outdoor pursuits. In this context
graded experiential learning type activities should
be included/important to the curriculum and the
fostering of a spirit of adventure in all students an
important aspiration.

The basic idea is that the Award is about individual
challenge. At the end students will have the
satisfaction of knowing they have overcome the
challenges and succeeded, learning about
themselves, their hidden depths of character and
developing as a human being in the process
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Responsibility

Education in the value of  and active
participation in – shared decision making, is
essential in all GAIL member schools. Students,
particularly appreciating the importance of
selfdiscipline, Freedom of thought and speech
should be encouraged, with appropriate forums
and channels of.

The young person is required to challenge
themselves for their own personal growth and
development and they are also required to
appreciate the needs of other people and to help
them. After doing the Award, participants should be
aware of the role they can play in helping the
community.

Student
exchanges

Student exchanges are expected

Adventurous journeys in new environments are
encouraged for cultural experiences.

Source: The Global Alliance for Innovative Learning (GAIL) Memorandum of Understanding
Duke of Edinburgh Hillary Award Philosophy

With such similarities it makes sense that GAIL schools should be encouraged to implement and support
the Duke of Edinburgh Award because of its close alignment with the GAIL schools own framework. It
encourages young people to challenge themselves for their own personal growth so that they can
appreciate the needs of other people and become global citizens. After doing the award, students are
more aware of the role they can play in helping the community both locally and globally, which is also
the aim of the GAIL schools.
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Duke of Edinburgh at Robert Gordon College:
At Kristin School we have a total of 183 students enrolled in the Duke of Edinburgh program. We are
getting more and more requests from parents wanting their children to participate in the Award,
especially more recently from our Asian families. There is an expectation that the numbers will continue
to grow as more parents are realising the value of the Duke of Edinburgh Award and as our success of
getting students to complete each level, has a snowball effect onto the next level.
Table: Kristin School Duke of Edinburgh participation numbers (2014  2016)
2014

2015

2016

Bronze

Silver

Gold

50

28

15

Bronze

Silver

Gold

80

30

20

Bronze

Silver

Gold

100

53

30

Last year out of the 80 Bronze students who enrolled in the program we had 46 qualify and we have had
more finishing off this year. This meant our Silver group for this year grew, but it is disappointing that we
had so many who did not complete their Bronze level. It is fantastic that the numbers are growing
overall, but we need to ensure they also qualify and move onto the next level. The issue facing us is how
do we manage so many students and do a proper job of supervising what they are doing to maintain the
high standard and the prestige given to the award. Last year RGC managed to get 131 students to
complete their Bronze level which was 78% completing compared to our 55%. So what can we learn
from them?
At RGC they have a total of 360 students enrolled in the award with excellent success rates of students
completing their awards. Craig McEwan the teacher in charge of the Duke of Edinburgh program at
RGC runs a very well organised and tightly monitored program which leads to this high success rate.
This is something he has been striving to achieve for a number of years. As I listened to all the systems
and checks he had in place to monitor the students I felt quite overwhelmed as to how we could
replicate this in our school. I felt that the key to his success was having rigorous systems in place and a
large number of staff assisting the running of the program, sharing the workload.
Craig McEwan is the Award manager responsible for overseeing the provision of the award at RGC in
accordance with national standards. He manages the Duke of Edinburgh team of staff, volunteers,
bigfoot providers (outside outdoor education experts) and develops all aspects of the Bronze Award.
Then he has two assistant managers – one for Silver and one for the Gold level. They coordinate and
develop all aspects of their respective levels.
The pupils are organised into manageable groups for all training. Then at each level Craig has an “army”
of volunteers who meet with these smaller groups of students. The volunteers train the students in map
reading and outdoor safety. They meet with them regularly to provide them with guidance, training and
to track their progress. Each member of staff gives up one lunchtime or an after school slot each week
to help provide suitable and effective support to their group of students. The Gold level students do not
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need to meet as regularly due to the fact that they are used to the online system and know what to
expect.
The volunteers and managers do not need to participate in any of the outdoor expeditions. This is left to
the outside providers ‘Bigfoot’. I personally feel this may be a missed opportunity for students and staff
to build a close relationship outside of the classroom. Staff can demonstrate to students their love of
their outdoors and the need to ensure we protect and nurture the environment we enjoy. Often it is
invaluable for students to see their teachers outside of the structure of the classroom as they witness
that their teachers are human and have weaknesses and strengths as well. They may witness their
teachers being excellent role models, in that despite their own personal challenges and discomfort they
are still able to encourage others with humour and encouragement. To be successful in the outdoors
they too have to show strength of character and determination when the going gets tough.
Through observing their students progress and achievements the teachers can also increase their
understanding of their students and build much deeper relationships with them. It also allows the
teaching staff to informally moderate the success of the outside providers program ensuring they fully
understand what is being taught. In total, 20 staff help run the program with varying degrees of
responsibility and the outside providers take full responsibility for the expeditions. This is in big contrast
to the current model we run at Kristin School which we are trying to address.
Diagram: RGC Duke of Edinburgh Model

At RGC a big part of keeping track of students progress is by using an online program called “edofe”.
Unbeknown to me, we have an online record book available to us in New Zealand which it appears very
few New Zealand Duke of Edinburgh coordinators are aware of. I will be looking into the successfulness
of this online program in New Zealand and whether or not it is a viable option for Kristin. Something else
that I noticed as being quite different was that the students do a group presentation of their chosen aim
after the expedition. This is not something we do in New Zealand. Our students present a written report
on what they have learnt throughout the year. I liked the shared responsibility of the presentations and
the variety of medium used to present these. RGC also have a yearly celebration where students are
awarded their awards. Students make presentations to staff and parents about their expeditions, skills
they have learnt and service they have completed. A guest speaker is invited and it is an evening of
celebration and sharing of their experiences which in turn encourages others to become apart of the
award.
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A different concept with the expeditions in Scotland (or adventurous journeys as described in New
Zealand) is that in New Zealand we very closely supervise our students when they are on their journeys.
In Scotland, the students are expected to get from A to B with no supervision although someone will be
shadowing them. The students may not see this supervisor all day until they get to the end point. This
was quite a foreign concept to me, but when I started to think about the terrain in the New Zealand bush
as opposed to the Scottish highlands I could see some reasons why it would be necessary in New
Zealand, but maybe not in Scotland. However, it is also mandated from the DOFE authority in Scotland
that the students complete the expeditions independently. New Zealand bush is very thick and hilly and
there are lots of tracks going in a lot of different directions. It can be quite easy to get lost in the bush in
New Zealand. In Scotland the bush is not as dense, the hills that I saw are quite open and the tracks
quite clearly marked, however their weather conditions can be very harsh.

(Photo: NZ bush  Kristin Duke of Edinburgh
students tramping)

(Photo: Scottish Highlands tracks  easy to
see these from elevated areas)
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Survey results:
I developed two surveys to generate qualitative and quantitative data to gain a more accurate picture of
staff and student participation and attitudes towards the Duke of Edinburgh Award.  Staff and student
surveys were sent out separately to participants in both schools so that some comparisons could be
made. The questions focused on what attributes the Duke of Edinburgh Award helped developed,
however, the attributes that I chose were taken directly from GAIL framework.
Staff survey results: Staff survey results
I surveyed the staff involved in the Duke of Edinburgh award at both Kristin School and at Robert
Gordon College. Question 2 asked staff to rate how well the award developed a number of attributes,
these were taken directly from the GAIL framework which remember aligns perfectly with the Duke of
Edinburgh Award philosophy. Overall the staff rated most of these very highly ie. that the Duke of
Edinburgh Award helped develop them well. H
 owever, t here were four attributes which scored
considerably lower. Global awareness, spiritual awareness, cultural awareness and academic challenge.
The first three could easily be addressed if students got an opportunity to complete their gold qualifying
journey in another country through an exchange program. This would allow them to learn about another
culture, which may in effect give them more spiritual awareness. Global awareness is a very positive
spin off from travel and student exchanges, as the students become aware of different issues facing the
country they are in. The lower scoring of academic challenge does not concern me as the whole point of
the Duke of Edinburgh Award is to focus on areas outside of the classroom.
It was affirming to see that staff highly regard the program for developing self confidence and self
esteem which leads to more resilient students. Far too many youth of today have issues with low
selfesteem and lack of confidence which can lead to depression. One staff member wrote: ‘The Duke of
Ed program develops selfconfidence as students gain leadership skills. They develop positive
selfesteem through gaining pride in their achievements and attaining their personal goals. They realise
their strengths and weaknesses as they gain an awareness of their capabilities and skills..’ One also
commented that “The programme teaches and gives students chance to develop leadership skills and
also develop important life skills such as communication skills, awareness, risk management, the
importance of community service and learning new things etc which help build confidence and self
awareness. Over time these skills are learnt and practiced until it becomes natural to them. These skills
are somethings that can't be taught by books!” In question seven staff were asked to rate how outdoor
experiences positively influence personal development and they rated this very highly, which is positive.
When asked  ‘Do the adventurous journeys give the students the opportunity to live and work with
people of different cultures and spiritual beliefs?’ 80% of the staff felt that the program did however it
may depend on how the students are grouped for the journey and the nature of the school. One
comment included “Possibly but not necessarily, the students would need to go out of their way to live
and work with people of other cultures and spiritual beliefs but they don't have to in order to achieve
their Gold award.’ At Kristin we are a very multicultural school so it makes perfect sense that students at
Kristin get more opportunity to mix with students from other cultures”. One comment made was ‘on
tramping trips, I see students sharing personal stories relating to their experiences, belief, and cultures.
Having to support each other in the outdoors draws them closer and this opens opportunities for them to
work and spend time with people from different cultures and languages.’
In summary, the staff felt that the award was a highly valuable program but that there could be more
opportunity for global awareness which would in effect create more spiritual and cultural awareness.
They were happy to support the program because they could see the benefits of it. For example one
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teacher said ‘I think that this is a demanding and challenging programme but a very worthwhile one. In
a way it is similar to some awards which can be gained through the scouting movement. Now that it is
no longer so common to be a scout this is an excellent way to offer new experiences to young people
with an award to recognise them for their effort and the progress they have made”.
Student Survey Results:
Student survey results  Kristin School
Student survey results  Robert Gordon
The survey results from the two schools made for interesting reading. One of the biggest patterns or
trends from the results was the difference between new learning skills (such as team building), physical
challenge and community service which rated very highly, compared to the development of cultural
understandings and spirituality. While most were positive about the former, many highlighted that very
little was culturally or spiritually developed in the Award (refer to the bar graphs below for evidence). A
snapshot of this difference can be seen from the summary graphs below.
Graph One:  How successful to do think the Duke of Edinburgh Award is at helping you learn about other cultures?

Graph Two: How successful do you think the Duke of Edinburgh Award is at helping you understanding world issues?

Compared with other skills:
Graph Three: How successful do you think the Duke of Edinburgh Award is at helping foster a desire to learn new skills?
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Graph Four: How successful do you think the Duke of Edinburgh Award is at helping you develop physical challenge?

The survey clearly indicated students believed the Award was successful at helping them learn new
skills, complete community service and be more physical. However, most felt it was unsuccessful or
only somewhat successful in developing international and cultural understandings.
There was a very different response between RGC and Kristin school students responses to learning
about other cultures and spiritual beliefs and global awareness. Kristin students felt they had more
opportunity to do this through the award than RGC students did. When asked if the adventurous
journeys gave them the opportunity to live and work with people of different cultures and spiritual beliefs,
73% of the RGC students said no, whereas only 32% of the Kristin students said no. This may possibly
due to the nature of ethnic makeup at RGC, with the majority of students at the school being
predominantly European. Of all the questions asked the students scored these attributes the lowest of
all the attributes described. Therefore a student exchange would be of enormous benefit to both schools
for these students.
The students in both schools mirrored their teachers views that the program was very successful in
developing selfesteem, self confidence and therefore resiliency. The students felt that the outdoor
experiences had a very positive influence on their personal development and that the skills learnt from
this could be transferred to other situations. They made some very insightful comments about what they
learnt from the program. For example one student said ‘ Whilst out on the expedition, you develop an
understanding of where you fit into a group and so you begin to realise strengths and this is a massive
self confidence booster as you feel you can make a worthwhile contribution to something bigger.’
Another commented that ‘DofE helps you believe in yourself and your abilities, your selfesteem is
boosted as you fit well with your team, you can discover your strengths and weaknesses throughout the
2 days from working as a team to pushing yourself in challenges’.
The students from both schools rated the attributes of giving back to the community and looking after
others very highly. This would be due to the service section of the award and the need to look out for
each other on the journeys. At RGC, the Duke of Edinburgh students have contributed over 8,000 hours
of voluntary service to the college and wider community. The service section means that the students
get to see personally the need for all global citizens to give back to the community, whether this is within
the confines of the school community or the wider community. They also get to experience the benefit
and rewards of doing service, often continuing with their service after the necessary time allocation has
been completed.
Overall, students from both schools rated the award highly and they made insightful comments about
the Award. This quote reflects the sentiment of how many students feel about the award: ‘Duke of Ed
not only teaches individuals to successfully complete the tramps / adventurous journeys but it allows us
to manage our time properly and complete specific tasks and activities on time. It helps one to remain
consistent and organised throughout their lives and it helps to prepare us for the future where skills such
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as collaboration, communication, organisation and motivation are essential for all jobs and occupations.’
It was clear that the students felt the award was very worthwhile doing and it had a very positive impact
on their lives in so many ways.
In conclusion:
Students and staff both valued the award equally. Their responses mirrored each others when it came to
the development of the attributes which were taken from the GAIL schools framework. These attributes
are very closely aligned with the Duke of Edinburgh philosophy which I have tried to illustrate earlier in
my comparison. When it came to cultural and spiritual awareness RGC students felt that the Award did
not develop this attribute well. Kristin students who come from a very multicultural school felt that the
Award provided opportunities to do this reasonably well. However, both schools would benefit from
opportunities to develop these attributes and to increase global awareness. In my opinion a student
exchange with another GAIL school would give students this opportunity and create a greater alliance
between the GAIL schools.
I personally feel that GAIL schools would benefit enormously from adopting the program because of the
close alignment between the Duke of Edinburgh philosophy and the GAIL framework. Currently Kristin,
Scotch College, Robert Gordon and Western International School already offer the award so having an
exchange with the Gold students makes sense. However, schools who do not run the Duke of
Edinburgh Award could still be involved in the exchange so long as their students were prepared for the
expeditions and had the skill and necessary training. I understand some schools offer different types of
programs that are very similar to the Duke of Edinburgh Award.

Recent Kristin Gold Award Recipients
‘I met some amazing and motivated people who inspired me to get through the Gold tramps as well as in
all other areas of the Gold Award. I learnt new skills that I wouldn’t have thought to do had it not been for
my participation in Duke of Edinburgh. The sense of accomplishment that I felt at the end was second to
none and achieving this award will be something that I will always look back on and be very proud of’
Grechen Nicholls (one of the award recipients)
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Extra bonuses: Unplanned opportunities that arose
Alex Cumming from Scotland’s Duke of Edinburgh Award team.
I got an opportunity to speak with Alex Cumming who is the Assistant Director of Scotland’s Duke of
Edinburgh Award. This gave me a chance to clarify a few things that I had been pondering. The most
pressing thing I wanted to talk to him about was the online record book. The reason being that if I was
going to investigate it in New Zealand then I wanted to know how effective it was in the UK. He informed
me that it was the only way that you could do it in the UK now. When they first implemented the online
record book they had a few glitches and it took a while for the coordinators to come to grips with the
program. However, now that they have been trained in using the system and have been working with it
for a while it is working well. In fact, the completion rate for independent schools has improved by 20%
since the induction of the online program. This is due to the fact that it is easy to see where the students
are up to which allows the mentors and group leaders the opportunity to provide support where needed.
In the UK they have a leadership program that they offer to the senior students. This is a qualification
program, so students who complete it will have a recognised qualification. There are three modules
available and schools offer them as part of the curriculum. So this is not extra  curricular work. Students
that have not completed their Duke of Edinburgh Award training can participate in this training so long as
they are 16 or older. The focus is to get them into leadership roles. In Scotland they have 1820
secondary schools offering this program. It is hoped that these students can then be encouraged to help
run the award at their school by offering the training to bronze students and mentoring. I am unaware if
this is available in New Zealand at this time. At Kristin we have discussed the possibility of using our
past Gold award students who are apart of our Alumni with the running of the Duke of Ed award. This is
something else that I will try and explore for next year.
I also quizzed Alex about whether there was any formal Duke of Edinburgh student exchange programs,
he confirmed that there was no formal program, but that there had been many links made to numerous
countries through the Award. He stated that this was largely up to individual schools and local authorities
to organise and many of them had done so. It was very good to have an opportunity to speak to Alex
about some of these issues and to get more of an international perspective of what is being done with
the Duke of Edinburgh Award.

Projects Week at Robert Gordon College:
While I was at RGC it was the last two weeks of the school year and students were participating in
projects week. Projects week is an opportunity for students to try something new either with an outdoor
education program or a cultural program. Students from S1 (age11) through to S5 (age 1617) select a
project to participate in. There is a vast range of opportunities for the students to participate. I was
fortunate enough to get an opportunity to travel around Scotland with Jen Dickinson visiting many of
these projects. This gave me an opportunity to see a lot of the Scottish countryside and to get a
perspective of what a mammoth task is involved in organising projects week. I got to see many of the
different outdoor education projects in action and to look at the fabulous facilities and providers available
for schools to implement these programs. I really enjoyed my time at Loch Eil where I got to go
‘scrambling’ (rock climbing on the hills) and canoeing. However I will never forget my experience with
the Scottish Midge and the itchiness of their sting.
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Scrambling in the Highlands at Fort Williams by Ben Nevis

Canoeing and swimming in the very cold Loch Eil
One of the highlights of projects week was being able to witness the “End to End” project. This was a
group of seven S5 boys from RGC and two female staff who cycled the length of the UK. They started at
Lands End in England and finished after 14 days in John O’Groats at the top of Scotland. This was no
small event as they averaged cycling over 900 miles and climbing 40,000ft often competing with terrible
weather. They were cycling to raise funds for two charities in which they did manage to raise over
£6,500, an amazing effort for such a small team. In doing so the staff and students had to show
enormous commitment and resilience. I am sure that the staff and students have all gained enormous
personal growth from this experience both mentally and physically. I felt very privileged to have been
able to witness this experience and to be at John O’Groats when the boys were welcomed back by a
Scottish piper and some enormously proud parents. I admire and respect Jen Dickinson’s determination
to ensure that this program went ahead despite some difficulties and her tight organisation of the whole
process. Jen is a highly skilled International Mountain leader who is also highly skilled in various areas,
including a ski coach and paddle sports, she is a true asset to RGC.
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The 7 boys and their two teachers at John O’Groats at the end of their ride

Attending the 2016 GAIL Convention and meeting GAIL Champions:

The GAIL convention is a wonderful educational opportunity for students and staff to have a greater
understanding of different cultures that in turn should lead to deeper understandings and perspectives of
the world around us. Teachers all over the world share the same passion and drive to give their students
the best education they can. Getting an opportunity such as GAIL gave me an opportunity to speak with
like minded teachers who were more than willing to share their wisdom and best practice with me.
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Having the time to just sit and chat is invaluable. Conversations lead to lots of informed learning and
sharing of knowledge. I was also surprised as to how much I was able to share about best practice from
our school that teachers from other parts of the world were grateful for.
At the GAIL convention, each teacher was given a group of students to supervise from all the different
schools around the world. It was interesting listening and observing the students from such different
cultures working together on their project. Students are naturally inquisitive about other cultures and
when given the opportunity to talk with them they ask pertinent and interesting questions. It also gives
them an opportunity to view the world from a different perspective on global issues. I can see that there
is an enormous amount of potential for different educational opportunities through the GAIL schools  it
just depends on how big the dream is? I think that Sohail Din, a 16 year old student Kristin at the
convention sums it up nicely when he says “When we think as an individual about issues of global
concern, we don't fully include the perspectives of places that we haven't lived in. For example, a person
from Scotland would believe that wind turbines are our main solution to the energy crisis because of how
effective they are in Scotland. However, a person from South Africa would most likely value solar panels
more because of how effective it is in their country. This is why the GAIL convention is important. It gives
willing students a chance to understand global significance and perspective.”

(Photo: GAIL students presenting their research on Solar Panels on the
last day of the convention)

I can not express in words how much I enjoyed being involved in the GAIL convention and I feel I have
made some invaluable contacts with other teachers which could lead to even more opportunities for our
students. The convention is just as educational for the teachers as it is for the students.

Duke of Edinburgh Gold Award Ceremony in Edinburgh 6th July
What a wonderful opportunity. I was invited by Alex Cumming to attend the Gold Duke of Edinburgh
Award ceremony in Edinburgh and it just so happened to fit in with our tour schedule. The highlight
would have to be standing no more than a shoulder length away from Prince Edward and then getting to
see the ‘Queen’. In New Zealand I have never seen royalty but on July the 6th I saw Princess Anne up
at Edinburgh Castle, then Prince Edward at Holyrood Palace at the Duke of Edinburgh award ceremony
and then while we were there the Queen came home.

S Milliken 2016

16

The Gold Award ceremony at Edinburgh at Holyrood Palace was a very special occasion. It was clear
that the Scottish people regard the award as being very prestigious and the parents were extremely
proud of their children. I am not sure how many were being awarded their Gold Awards but I would
guess at around 200. There was a real garden party atmosphere with all the recipients and guest
dressed very smartly and a brass band playing. Unfortunately the weather wasn’t being cooperative and
it was lightly raining but it didn’t dampen the enthusiasm of the gold award recipients.
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Final Thoughts:
GAIL Schools Proposal:
The GAIL school hosting the annual convention offers, at the same time, another option of an outdoor
education experience that would be suitable for the requirements of the Gold Duke of Edinburgh qualifying
tramp. The outdoor experience would need to take place in the natural environment of that country, with
students from the hosting school in attendance. This would allow for greater global awareness and the
development of greater cultural and spiritual awareness.
Points to consider:
1. I think for the first time we should restrict this number to perhaps 5 pupils per school so that we can
get the appropriate systems in place before having the extra issues of dealing with very large groups of
students. My reasoning behind running it at the same time is because it is the most cost effective and
it means that we can bring another aspect to the convention which would appeal to another group of
students. The outdoor experience would need to be provided by qualified outdoor education
instructors eg Bigfoot.
2. I personally think it would work best if these students were still involved in the GAIL convention in the
following way:
● they would be part of the first day of GAIL so that they get to meet everyone and the topic of
the convention and task is explained.
● they would then go off on a three night four day outdoor education program, during this time
they run a similar program that is being offered back at the convention but in the outdoors.
● then they would join back into the convention to share their presentation and to be part of
the final night etc.
3. This experience may not be limited to just Duke of Ed students, but students who are not participating
in the Duke of Ed award would need to be trained in outdoor education to ensure they had the
necessary skills and training by either participating in a similar program or by taking part in a training
program prior to the convention.
4. For the hosting school it would mean that they would need to cater for more students on the first and
last night and that they would need to find a suitable outdoor education provider.
5. For the GAIL schools they would be given the opportunity to send an extra five students who have a
passion for the outdoors to the convention and another teacher who has outdoor experience.
My reasons for wanting an outdoor component brought into the GAIL program are clearly explained in my
report.
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Other Recommendations:
1. I would like to encourage all GAIL schools to adopt the Duke of Edinburgh Award as it aligns so
closely to the GAIL framework.
2. All staff need to be encouraged rigorously to apply for the fellowships on offer at their school as it
is such a wonderful opportunity to make links around the world with other like minded peers.
There is also a wealth of knowledge in schools of best practice that needs to be tapped into and
shared.
3. For Kristin School specifically I will be recommending the following things:
 More staff need to be involved in being mentors to the students to help with implementing the
award and monitoring their progress
 Alumni students who have completed their Gold Duke of Edinburgh Award be encouraged to
assist with the running of the award at Kristin school.
 Managers be appointed to each level of the award, who are then overseen by the teacher in
charge
 That all awards for the year be presented at an evening at school to celebrate the achievements
of the students
 The adoption of the online record book. But this would first require staff training in how to use the
system.
 That the booking of the training and tramps all been completed online and payments made to
Bigfoot directly so that staff have no involvement in this process, as this is very time consuming
 That we continue to supply staff and parents to be involved in the adventurous journeys in order
to maintain the close connections with students and to moderate informally how effective the
program is.
 That we explore other types of adventurous journeys other than just tramping. For example
sailing, canoeing etc
 That we do an audit on what is already being done in school that could count towards the Duke
of Ed award in order to ensure all opportunities are utilised. For example the year 12 OPC camp
should be used as the training and practice journey for students completing the silver level.

Personal Reflections on my fellowship:
How lucky am I! I got to travel to Scotland for 5 weeks, all flights and accommodation paid for on full
salary. I was totally out of my comfort zone, but I learnt so much from this experience. I got to explore
the wonderful Scottish highlands and to see a lot of the main tourists attractions in Scotland. I met so
many lovely, friendly warm people who were more than happy to help me and to share their knowledge
with me. During my stay I was able to complete my report into why I think the Duke of Edinburgh Award
would be beneficial to all GAIL schools and to make recommendations that other GAIL schools adopt
and that an outdoor education exchange would be beneficial to all GAIL schools. I learnt many valuable
lessons on how to implement the award when you have large numbers to manage and was able to
make some achievable recommendations for my own school. But more importantly for me as a person I
have grown in knowledge, confidence and made global connections that will be invaluable. Thank you
so much again to the GAIL alliance for providing this opportunity to staff and I can not encourage you
enough to apply. You have nothing to lose and so much to gain from the experience.
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Climbing the Mither Tap at Bennacie

Scrambling in the highlands

The trees that starred in the Narnia film
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The midge net that I was sooo grateful to have

A Scottish Piper

Cold day tramping in Aviemore
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The historical buildings and wonderful architecture

The history  William Wallace
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middle of the night on a ‘school day’. For willingly and openly sharing his expertise and knowledge with
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how I was going to do this. Also for being a wonderful GAIL coordinator, encouraging and supporting
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Glossary: Some key differences in wording
DofE Duke of Edinburgh Award (UK)
Duke of Ed  Duke of Edinburgh Hillary Award (NZ)
Adventurous journeys  planning, training and completing a journey in the outdoors (NZ)
Expeditions  planning, training and completing a journey in the outdoors (UK)
Service  Community service (NZ)
Volunteering  Community service (UK)
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