Staff Fellowship at Scotch College, Adelaide
02-23 November 2014

PREFACE
I am immensely proud to have been the first Fellow from Robert Gordon’s College
afforded the opportunity to share good practice amongst GAIL schools. My planned
scope for the Fellowship and the final outcome deviated a little from the intended path
but made the journey all the more worthwhile.
Purpose:
Scotch being sector leading in the promotion of positive education and student wellbeing, the primary focus of the fellowship was to experience their educational coaching
programme in place for pupils; secondly, to learn from what Scotch has built up in terms
of House and pastoral structures and programmes to support pupils.
Advice:
For those taking up fellowships in the future, do not under-estimate the power of
planning - not just to meet your own professional and research needs but to take
account of the school year of the host school. In hindsight, I should have considered
more realistically the impact the end of session at Scotch would have on my access to
the whole school: it was national exam time (SACE). However, I took every opportunity
to meet with senior pupils and was able to join Year 10 pupils for their PLP (Personal
Learning Plan) launch: a state requirement in Year 10 which takes over the Year 9
timetable slot for Positive Psychology in the curriculum. That said, planning has to be
artificial in some respects as the outcome of any research cannot be second guessed,
nor would you want to pre-empt findings. My advice is to be open-minded and proactive:
one is not there to be told a story but to find out. Scotch College was an excellent host:
everyone embraced my proactive approach and responded fully - and with real honesty.

Getting started
I left my school on a Friday and was happily in situ at the boarding house on campus at
Scotch on the Sunday afternoon, ready for a Monday start in school. Thank you very
much indeed to Andrew Monk, Director of Student Well-being for meeting me at the
Airport and for Graham Duffy, Head of Boarding, for making sure I was settled in and
had key telephone numbers. First thing the next day I headed to IT for a Scotch e-mail
account - indispensable to link easily with key individuals and groups. I also had access
to the learning management system - Seqta - so that I could see timetables for staff and
pupils, lesson plans, mark books and teacher comments and the like; I also had access
to the ‘Calendiary’ so that I could see what was going on on a daily basis - that you to
David Jones in IT, and his team, for seeing to my every whim! The ladies in
administration supplied me on an on-going basis with the answers to all my questions definitely the indispensable ‘go-to’ people to help me make the most of my time (even a
staff photo which I am delighted to have still!). And a final thank you for now to Andrew
for showing me round that Monday morning and to Dale, Head of Senior School and
deputising for Tim Oughton at the time, for letting me introduce myself at the Monday
staff meeting - nothing extraordinary you might say, but the staff knowing what I was up
to made the whole experience those three weeks so comfortable. The staff at Scotch
were fantastic: a friendly ‘how are you going, Phyllis’ everywhere I turned and an open
door approach to my requests to meet up to chat, gate crash a meeting or sit in on a
lesson. And I had my weekly open invitation to the after school Friday gathering in the
staff room - wonderfully informal for which I thank everyone very much!
Positive Education (Pos Ed) and Well-being at Scotch
Positive Education was introduced at Scotch in 2009 when staff and students became
familiar with the VIA character strengths survey1 and initiated explicit resilience classes:
Well-being and Values Education in Year 7 (WAVE produced by Pennsylvania
University2) and Positive Psychology classes Year 9 as part of the curriculum.
All pupils and staff are encouraged to work with their key strengths which are identified
by taking a ‘scientifically validated’ survey of character strengths to ‘unleash the
strengths within all of us’ and increase ‘life satisfaction and well-being’. Knowledge of
their keys strengths and the key strengths of family members, lessons on Gratitude,
‘Thinking Traps’, ‘Practising Mindfulness’ , Real-time Resilience’ and ‘Detecting
Icebergs’ as part of the Positive Psychology programme in Year 9 are key to what I
would term Scotch’s curricular resilience. Pos Ed, however, is not simply curricular: it’s
an ever-growing culture at Scotch where a lot of work has been - and is being - done to
involve those who are not directly involved in delivering Positive Psychology in Year 9 or
the WAVE programme to Year 7 in the Positive Education branding and ethos of the
school. In 2014 Scotch began to integrate a coaching approach through Heads of House
and the Mentor structure3. In addition, the Director of Student Well-being had given the
staff appraisal programme a coaching focus.
The pastoral provision for students at Scotch is House-driven: the Heads of House work
alongside mentors in support of pupils in 1:1 interviews and goal-setting. Mentor time is
timetabled for Mentor groups on a weekly basis; in addition to this, there is a weekly
House meeting, and Chapel where the emphasis is on promoting a sense of belonging
1

http://www.viacharacter.org/www/
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University of Pennsylvania http://www.ppc.sas.upenn.edu/prpsum.htm
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and a connection between all students. New since my fellowship is the appointment of a
Coordinator of the Student Well-being Programme to ensure a more consistent
approach to what happens in Mentor time. In addition, House Captains will take a lead in
Mentor time to make more 1:1 time available for coaching conversations between
Mentor and student.
Growing the Pos Ed model at Scotch
Scotch aims to make Positive Education so much more than character strengths and
resilience building. As a school they want to move beyond the explicit lessons and
purposefully engage each student, through Educational Coaching within the House
System, to allow students to truly apply their own strengths to their lives, whilst they are
at Scotch and beyond.
During my three weeks at Scotch it was clear that students understood the value of the
‘curricular resilience’ delivered in Years 7 and 9. In addition, there was the consistent
message about strengths and goals - sent out to staff, students and parents - which
underpins the Scotch ethos. The second phase of Positive Education started in 2014,
the integration of educational coaching through the House System, was underway with
the aim that every staff member be equipped to deliver educational coaching.
Educational coaching occurs when staff and students have purposeful conversations
(student and Mentor; student and staff member; student and Head of House) to
understand what they are capable of, set meaningful goals, and plan how to achieve
these goals. During my fellowship, the consistency of message was not in doubt, nor the
philosophy behind it. However, it is a work in progress; the buy-in had a way to go but
that will evolve out of the staff appraisal programme, I would imagine.
Staff development
I have a bit of a problem with the word ‘flourish’ - it’s too spiritual for me! But a growth
model for everyone is what schools should be working towards. And that, of course,
means building capacity in staff. At Scotch I saw a very good model for staff coaching,
devised by Mr Andrew Monk then Director of Student Wellbeing, as part of the appraisal
programme, the stated aims of which are:
1. Provide an opportunity for high levels of performance to be formally
acknowledged
2. Draw out the strengths of the individual and align these with work practices
3. Identify areas requiring improvement and implement a solution-focused plan with
coaching opportunities
4. Provide a constructive, open and objective environment for career aspirations
and professional improvement
It is a very clear and comprehensive document but requires skilled members of staff to
lead the coaching conversation. And therein lies the first deviation from my own brief
which I had not bargained for: get the staff on board, embed the principle, before
engaging in whole school coaching conversations with students. That said, educational
coaching conversations were happening and a coaching model had been produced. 4
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In addition to this, ‘coaching cards’ had been produced and small wall posters had been
developed showing each of the coaching steps5. Exciting times indeed - and the
branding is superb!
Coaching and mentoring - what’s the difference?
The literature on mentoring and coaching is vast but essentially they share common
ground and work along the same continuum of student support from ‘non-directive’ to
more 'directive' approaches:6

5
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In brief: a non-directive coaching approach works on the basis that the coachee
ultimately holds the answers whereas mentoring often involves working with a student
who can gain from the mentor’s knowledge and experience. There is certainly room for
both depending on where the student is on his or her journey but, at Scotch, Andrew
Monk’s model - or a version of it with younger pupils of, say, 12-16 - is all about growth
and greater success from effective dialogue and is student focused and fits my
preferred definition of the power of coaching:
"A one-to-one conversation focused on the enhancement of learning and development
through increasing self-awareness and a sense of personal responsibility where the
coach facilitates the self-directed learning of the coachee through questioning, active
listening and appropriate challenge in a supportive and encouraging climate."7
Value added?
In Scottish Education any intervention or change made resulting from self-evaluation on
the part of the school to improve outcomes for students has to be measured against: ‘so
what?’. Is it change for change’s sake, or is there a discernible/measurable positive
impact arising from the intervention? The benefits of coaching and mentoring have been
summed up as follows:8









thinking more clearly about things;
feeling valued and listened to;
recognising and appreciating their skills and resources;
increasing their range of options;
clarifying how they’d like things to be as they get even better;
understanding what they need to do to get there;
becoming more creative and optimistic;
feeling more positive and confident about change.

7 Dr Christian van Nieuwerburgh (2012) a specialist in the field of coaching in education, and leader

of the ICCE (International Centre for Coaching in Education)
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Hook et al. 2006

At Scotch, the focus of Pos Ed is individual and community well-being. By equipping the
staff with the skills of educational coaching, the expectation is that both the explicit and
implicit aspects of the Pos Ed programme will grow; educational coaching will support
well-being classroom teaching, co-curricular, sports, boarding, outdoor activities - all
aspects of school life to help Scotchies:







build meaningful relationships,
discover meaning and purpose through service learning
develop resilience
establish good physical health
foster engagement through the use of character strengths
understand the world we live in, and our role in its future

A TEAM approach - together everyone achieves more

9

Coaching conversations are the direction of travel at Scotch but will take time and
training. Andrew Monk’s 10-step model for educational coaching conversations with
students at Scotch was in its first iteration during my fellowship and is currently being
developed by Andrew in collaboration with Dr Travis Kemp10 as part of a paper on
educational coaching within positive education. The newly appointed Director of Student
Well-being, Dave Scholtz, is building on the work of his predecessor and if the process
below was at the storming11 stage, Dave Scholtz and his team want to see it through to
a measurable added valued approach where staff are clear about their roles in the
school’s vision for the future for Scotchies.
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Illustration from Scholtes, Joiner & Streibel. The Team Handbook, 2002
Dr Kemp is a leading practitioner in the fields of leadership, coaching, peak performance and organisational
psychology and an internationally accredited Coaching Psychologist
11
Bruce W. Tuckman, former Professor of Educational Psychology at Florida State University and Director of
the Academic Learning Lab at Ohio State University
10

Sadly, having to return to the UK, I missed David Scholtz’s presentation to staff on his
long term view, placing students firmly in the centre immediately surrounded by the
various growth opportunities (WAVE Programme, Counselling, Coaching, Scotch
Culture, House Programme, Mentor time, all in turn surrounded by the
potential ‘enablers’ for the growth to take place. (I give my apologies to David Scholtz
for my mock-up of his presentation theme, which was far prettier!)

Positive Psychology in Year 9 has been rebranded with elements of the WAVE
programme and, as I have said, a Co-ordinator of the Student Wellbeing Programme
has been appointed. Pupil Leadership is extremely important at Scotch. Student Action
Teams (SATs) have a new addition: the Wellbeing Action Team, many of whose number
had already been behind a Random Acts of Kindness (RAK) Week while I was there which leads me back to Pos Ed and its roots in the writings of Martin Seligman.12
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Dr Martin Seligman – commonly known as the founder of Positive Psychology – is Director of the Penn
(University of Pennsylvania, USA) Positive Psychology Center

Andrew Monk developed a handbook for Pos Ed and Well-being at Scotch within which
he outlines Melbourne University’s descriptors of each of the five elements of Martin
Seligman’s well-being model of PERMA which underpins the Pos Ed approach at Scotch
(who have added an H to represent physical health > PERMAH). In this document he
links the original five, plus Health, strands to real examples taking place at Scotch13. The
Well-being Action Team (WAT?!) had their first team meeting during my fellowship
where PERMAH was the theme to take their interventions forward and, again, had its
roots in real life examples of how a PERMA approach can assist students to strengthen
their relationships, build positive emotions, enhance personal resilience, promote
mindfulness, and encourage a healthy lifestyle.
The intended outcomes for my Fellowship before I set off:






A deepened understanding of the impact of educational coaching skills to share
with our Guidance Team
Experience the Well-being and Values Education (WAVE) programme which is
part of the Scotch positive education programme
An insight into what has worked for Scotch in terms of the gelling of their pastoral
structure, House structure and PS(H)E delivery to support pupil well-being – with
a view to being in a stronger position to guide RGC through an adjustment of
what is currently in place for it to become a more comprehensive provision
How Scotch implicitly and explicitly uses Martin Seligman’s well-being model (in
the field of positive psychology) PERMA(H) – Positive emotions, Engagement,
Relationships, Meaning and Achievement (Scotch have added Health).

I believe I have achieved them in spades - and in the context of information sharing and
culture sharing with a likeminded school whose staff were a delight to work with. The
new team is in place at Scotch to do what individuals cannot accomplish alone; a more
focused use of Mentor time is being embedded. It will take time before the ‘performing’
stage is fully achieved but that is the direction of travel.
Pastoral provision in a senior school context has very much driven my career. Robert
Gordon’s College, I would consider, is very strong in this area; the College Senior
Management Team and the Governors invest significantly in it. At the time of my
Fellowship, a review of our Personal Review and Development (PR&D) programme for
teaching staff was already underway and a series of coaching training inputs had
already been arranged - largely intended for Senior Leaders and Middle Managers,
including Heads of Department14 and Heads of Guidance15. We also had a mentoring
system in place for final year students to opt in to and for staff to volunteer to be part of.
At RGC as at Scotch, a TEAM approach to ensure all the tools in our toolkit are fully
fledged and working together. The educational coaching model for students I saw at
Scotch is being backed up by a whole staff buy-in. When I said at the beginning of this
report that Scotch staff were very honest, it is because their helpful honesty pinpointed
what has to be in place for educational coaching (or the management of any change, for
that matter) to work: the staff on board with a collegiate approach to coaching, with all
13
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Heads of Guidance are the pastoral leaders in the College who also deliver PSE (Personal and Social
Education)
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staff - eventually - skilled up where the aim is academic improvement. Secondly, a whole
staff appreciation of the strength of Pos Ed to develop social and emotional well-being in
our young people. And a learning management system like SEQTA16 which can offer the
technical support for all this learning and information to be recorded and tracked to
further increase potential. The end result: young people who are achieving better
and who are socially and emotionally fit.
At RGC, the direction of travel is very much in line with Scotch. What I would like to see
is: Pos Ed resilience and the science behind it, Positive Psychology17, inputted in the
first instance through our Personal and Social Education (PSE) programme; a whole
school ethos of (educational) coaching. Given the epidemic of mental health problems in
young people in the developed world, schools have to make a commitment to take
positive action to promote wellbeing as well as take more time to encourage young
people to step up and take ownership of their potential within and arm them with the
skills to adapt to our fast-changing world. At RGC we currently have four Houses, each
with two Heads of Guidance and twelve Form Teachers. PSE classes and Form Groups
have 23-25 pupils in each class - too many! Influenced and encouraged by the Scotch
model there has been much discussion since I returned from Australia. A formal review
of our pastoral provision has been commissioned but, meantime, I have indulged myself
with my vision for the future at RGC in this area.18

16

Appendix E: lesson plans, blogs, homework, feedback for pupils, administrative information, etc., all in the
one place. Scotch’s reporting arrangements made the Channel 9 News – link supplied.
17
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https://www.ggs.vic.edu.au/School/Positive-Education/What-is-Positive-Education
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Final thank yous:
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to Tim Oughton (former Principal at Scotch) for planting the seed and supporting
me; he even ordered a new bed!
to Hugh Ouston and Simon Mills (former and current Head at RGC) and our
College Governors for letting me have this wonderful opportunity. Hugh has now
also tried out the new bed, he tells me!
to Abhra Bhattacharjee, Director of Advancement, for his open door and the loan
of his car both weekends19
to Graham Duffy, Director of Boarding, who settled me in
to Andrew Monk and Dave Scholtz for their insight and support, along with all the
staff at Scotch who took time with me - all those Scottish links!
and to Malcolm Massie, Head of History/Geography and the Pipe Band, with
whom I saw my first koala in the wild after the Christmas pageant!
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Scotch College, Adelaide, South Australia
Scotch College is an independent coeducational school from Early Learning to Year
12, offering boarding from Years 7 to 12.
The Middle and Senior Schools (Years 7-12) are
on the Torrens Campus, adjacent to the Early
Learning Centre and Junior School.
The Middle and Senior Schools have a roll of
around 600 which is divided amongst 6 Houses,
each led by a Head of House with the support of
5 Staff Mentors each. Year 7 has a separate base
for the 3 or 4 ‘Home Groups’ as the Year 7
classes are called.

Pastoral Support at Scotch
overseen by

Director of Student Wellbeing
ll
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6 Year 12 Senior School Mentors: one for each House; approx. 17/18 students per Mentor Group

6 Year 11 Senior School Mentors: one for each House; approx. 17/18 students per Mentor Group

6 Year 10 Senior School Mentors: one for each House; approx. 17/18 students per Mentor Group

6 Year 9 Middle School Mentors: one for each House; approx. 17/18 students per Mentor Group

6 Year 8 Middle School Mentors: one for each House; approx. 17/18 students per Mentor Group.
There is an intake of external pupils into Year 8; the number varies from year to year: from as few
as 6.
Year 7 is divided into 4 Home Group classes (18/19 students) who are taught by Home Group Staff.
Numbers fluctuate meaning there may be as few as 3 Home Group classes. The pastoral support is
delivered by the Home Group staff themselves who continue to follow the WAVE (Wellbeing and
Values Education) programme started in Junior School. The decision to keep Year 7 apart from
Years 8-12 is in support of Transition.
Health Education is delivered by the PE Department for Years 8-12. Resilience training is
addressed by the inclusion of Positive Education in Year 9 as a curricular subject. The Heads of
House run House competitions and lead the Mentors. Scotch has one full-time and one part-time
Counsellor; pupils may self-refer or are referred for counselling. Scotch is in the process of
developing a coaching programme with staff as part of their annual appraisal, and is developing an
Educational Coaching programme for staff working with pupils. Knowledge and understanding of
an individual student’s strengths and goals are key to review and planning meetings.
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Outline of the Positive Education approach.
P.E.R.M.A.H.
Scotch College has utilized the guidance of Melbourne University’s descriptors of each of the
five elements of Martin Seligman’s wellbeing model of, PERMA. Each part of the PERMAH
acronym has been outlined below. We have added an H to represent physical health. The
following descriptors provide an outline of each element of PERMAH and some examples
which could be used or modified to increase the level of wellbeing in individuals and
communities. Some of the activities are scientifically validated whilst others are not. These are
examples and can be modified for the environment of your choice.
These activities can be implicit or explicit in delivery and do not make up a scope and
sequence of values education. The sequence of explicit lessons from Year 2 to Year 9 make up
what is called the Wellbeing and Values Education (WAVE) lessons, an outline of what topics
are taught in this sequence is provided later.

1.

Positive Emotion

Why?
Feeling good helps us to perform better at work and study; it boosts our physical health; it
strengthens our relationships; and it inspires us to be creative, take chances, and look to the
future with optimism and hope. Feeling good is contagious. Seeing smiles makes us want to
smile. Hearing laughter makes us feel like laughing. And when we share our good feelings with
others, they appreciate and enjoy our company.
How?
What is it that makes us feel good? It might be spending time with friends and family,
engaging in hobbies, exercising, getting out in nature, or eating great food. We can learn to
feel them more strongly, and to experience them for longer. Many of us have an automatic
tendency to expect the worst, see the downside, and avoid taking risks. If we learn to cultivate
positive feelings about life, we begin to hope for the best, see the upside, and learn to take
great opportunities when they come along. Accentuating positive emotions may not be long
lasting however the contagion effect upon others when somebody is happy can create an
enjoyable environment in turn fostering a positive learning space.
Examples at Scotch College, Adelaide.
Mitcham Campus
Environment.

Description of activity.

Classroom

Gratitude and 3 good things that have occurred during the day and reflecting
upon the last lesson and possibilities.

Torrens Park Campus
Environment.

Description of activity.

Classroom
Assembly

Each Term a House competition such as the Big Sing, the Big Draw.
International week, Middle School Fair.

2.

Engagement

Why?
In a word: momentum. When you are lying in bed, it is often hard to convince yourself to throw
off the covers and plant your feet on the ground. You worry about the cold. You feel tired and
sluggish. You lie in bed, thinking but not getting anywhere. But when you are running, you
don't question anything. You are flying through space: one foot goes in front of the other, and
again, and again, because it must. You are absorbed entirely in the present moment.
Not everyone enjoys running, but perhaps you feel this way when you are playing music,
painting, dancing or cooking. If you have a job you love, you probably feel this way at work.
We are most likely to fulfil our own unique potential when we are engaged in activities that
absorb and inspire us.
We give attention to what we are doing in the moment. Our signature character strengths are
amplified in activities and are pursued for their own sake, at times repeated for the simple
pleasure experienced. When we are totally engaged in what we are doing this can also be
known as the state of Flow.
How?
Much of the work of Positive Psychology involves identifying and cultivating personal
strengths, virtues and talents. When we identify our own greatest strengths, we can
consciously engage in work and activities that make us feel most confident, productive and
valuable. Mindfulness is a valuable skill taught by many. Using mindfulness, you can learn to
develop a full and clear awareness of the present, both physically and mentally.
Mitcham Campus
Environment.

Description of activity.

Classroom

Program Achieve (Early Learning Centre)
Strengths stories in Library.
Wellbeing and Values Education lessons

Torrens Park Campus
Environment.

Description of activity.

Classroom

Mindfulness training in Year 9 classes.
Students learn two different types of mindfulness (headspace and smiling
mind).

3.

Relationships

Why?
We depend on the people around us to help us maintain balance in our lives. When we are
alone, we lose perspective on the world, and we forget that others may be bearing greater
burdens than our own. But when we let other people into our lives, we remember to give as
well as take. When you belong to a community, you have a network of support around you and you are part of it.
How?
It is important to build and maintain relationships with the people in your life, but it is equally
important to recognise the difference between a healthy relationship and a damaging one.

Some relationships are dangerous because they are one-sided or co-dependent. Other
relationships struggle because people take each other for granted, don't make time for each
other, or can't seem to communicate.

4.

Meaning

We are at our best when we dedicate our time to something greater than ourselves. This could
be religious faith, community work, family, a political cause, a charity, a school service, or
creative goal shared with others. We prospect opportunities to use character strengths in a
creative, unique and in a fulfilling manner which contributes to the Scotch community.
Why?
Studies have shown that people who belong to a community and pursue shared goals are
happier than people who don't. It is also very important to feel that the work we do is
consistent with our personal values and beliefs. From day to day, if we believe our work is
worthwhile, we feel a general sense of well-being and confidence that we are using our time
and our abilities for good.
How?
What do you value most in this world? It might be family, or learning, or your faith. Perhaps
you feel strongly about helping disadvantaged children, or protecting the environment. Once
you have identified what matters most to you, find some like-minded people and begin
working together for the things you care about. You can find meaning in your professional life
as well as your personal one. If you see a deeper mission in the work you do, you are better
placed to apply your talents and strengths in the service of this mission.

5.

Accomplishment

Why?
Creating and working toward goals helps us anticipate and build hope for the future. Past
successes make us feel more confident and optimistic about future attempts. There is nothing
bad or selfish about being proud of your accomplishments. When you feel good about
yourself, you are more likely to share your skills and secrets with others. You will be motivated
to work harder and achieve more next time. You may even inspire the people around you to
achieve their own goals.
How?
It is important to set yourself tangible goals, and keep them in sight. Using the Educational
Coaching process is a great way to keep focused on your long-term goals and acknowledge
the little successes along with the big ones. It is vital to cultivate resilience against failure and
setbacks. Success doesn't always come easy, but if we stay positive and focused, we don't
give up when adversity strikes.

6.

Health.

Why?
Physical health is related to good mental health, academic performance and better ability to
cope with stress and adversity in life. Keeping a healthy body is a powerful antidote against
mental challenges and being your physical best will prepare you for these ups and downs.

How?
It is important for students to understand how the body works, why physical health is
important and what methods can be used to sustain or improve physical health. Students can
be involved in the active sports program, Yoga, Mindfulness sessions, and be well supported
with nutritious homemade foods from the school canteen which is run by parents and friends
of the College.

Priorities for 2015 and beyond?
In terms of embedding PERMAH through the school:
1.
2.
3.
4.

Continue with programming of Coaching through the House system.
Engage the activities created through the student Wellbeing Action Team.
Resource new programming for the Year 7 and Year 9 explicit resilience programs.
Continue building an effective community education program with guest speakers
under each heading of PERMAH.
5. Promotion of implicit PERMAH through a scope and sequence in House and mentor
time.
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Scotch College on Channel 9 News 2013

Appendix F: My vision!
Robert Gordon’s College, Aberdeen, UK
Robert Gordon’s College is an independent coeducational school from Nursery to S6.
The Senior School (S1-S6) has a roll of around 1160
pupils divided amongst 4 Houses. The Head of
House is responsible for fostering House identity
within the Senior School through the friendly rivalry
of House competitions.

Pastoral Support at RGC

Each House has 3 Heads of Guidance each
supported by 6 Form Tutors. At Gordon’s we believe
that pastoral support and student well-being allows
every pupil to flourish in accordance with our school
motto Omni nunc arte magistra: Be all you can be.

ll
Blackfriars

Collyhill

Sillerton

Straloch

House

House

House

House
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S6: 3 Heads of Guidance and 6 Form Tutors for each House; approx. 16/17 pupils per Form Group.
96% of pupils go on to study at University

S5: 3 Heads of Guidance and 6 Form Tutors for each House; approx. 16/17 pupils per Form Group

S4: 3 Heads of Guidance and 6 Form Tutors for each House; approx. 16/17 pupils per Form Group

S3: 3 Heads of Guidance and 6 Form Tutors for each House; approx. 16/17 pupils per Form Group

S2: 3 Heads of Guidance and 6 Form Tutors for each House; approx. 16/17 pupils per Form Group

S1: 3 Heads of Guidance and 6 Form Tutors for each House; approx. 16/17 pupils per Form Group
There is an intake of approx. 100 pupils into S1; much work is done before and after the start of
session to support the transition of all pupils.

Heads of Guidance deliver a robust programme of Personal and Social Education (PSE) to all year
groups on a weekly basis. In addition to at least two 1:1 review and planning meetings per
session, Heads of Guidance are available to pupils, parents and staff at any point in the year. Form
Tutors complement the work of Heads of Guidance with targeted inputs in line with the ethos of
the College. Form Tutors meet with pupils on a daily basis.
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On day 2, having taken the train into the centre of Adelaide, I asked a passer-by for
directions to ‘the sea’. She removed her headphones, amused: ‘You mean the
ocean????’

I found it in the end!

Mrs Phyllis Thomson, Deputy Head, Robert Gordon’s College, Aberdeen, Scotland
www.rgc.aberdeen.sch.uk/

